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Keep ealm and F.A,G.E
lT: IGT is the least of
your concerns!
Anna Hasper advocates knowing when and when not to use technology.

Jl ne of the qreatest changes over
ll,f," last 15 years has been the

development of information and

communication technology - ICT - or,

in short, IT. Most teachers seem to agree

that using technology in the English

language classroom is a given, and
using and extending digital literacy skills
is expected as a part of a 2lstcentury
education curriculum. Therefore,

integrating IT tools into our lessons

seems a necessary and logical choice
even though little research provides
evidence of the positive impact of
technology on improved educational
outcomes (Wright cited in Fraser &
McGee, 2012:228).

As a teacher-trainer I have observed

many teachers using IT effectively in
the classroom, but I wonder about the

impacts on learning that the use of
technology may have. Maddux (n/d)
mentions the Euerest Syndrome'. teachers

using IT'because it's there' and this is

exactly where I feel the problem lies.

We all recognise the IT-addicted teacher
watking into class armed with another
YouTube clip, some cool apps and tons
of links whilst seemingly neglecting
key principles of effective teaching
and leaming.

Effective pedagogy should equip
learners for life in its broadest sense and
digital literacy is a part of that. However,

a few apps does not automatically
enhance effective pedagogy. Before

deciding what technology to use, we

!:

Figure 1: FACE lT: the foundations for effective practice

need to ensure several key ingredients
are considered to provide 'a diet
of effective teaching and learning'.
Grifflth & Burns (2012:2) identify that
opportunities for feedback, outonofiry,
challenge and engagement have a
fundamental impact on students'
Iearning. So shouldn't we facilitate these

first before 'topping off our teaching'
with the use of IT?

Focus on the added-value
Now, I'm no Luddite and I'm certainly
not against using technology! When
IT provides new possibilities for
achieving objectives and enhances
the foundations for effective practice

.:.

then bring it on! However, it's
important to know when not to use

technology. If IT complicates our
delivery and negatively affects students'
learning time, then why use it? If the
foundations of effective practice are
not in place, then how can the use of
IT truly enhance learning?

I'm promoting that we take a more
principled approach to using IT in
the classroom, to shift our planning
Irom What IT sholl I use todoy? Io first
considering What are my objectiues? and
How can I use IT to enhance nry students'

leorning? So in fact, it should be less

about the tech and more about the
teach as Bolstadt concludes (2006).
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I Essay writing guide App: Teaching

writing can be challenging with
large or diverse performance classes.

This app divides the elements of
writing into four areas (content,

style, organisation or the mechanics
of writing) so you can select

exercises according to a student's

individual need.

I dreamreader.net provides reading
texts focused on different aims

- such as reading for academic
purposes or reading for fun - and
offers texts at different levels,

covering a wide variety of topics.
Based on your individual learners'
needs you can direct them to
work on lexis, comprehension or
listening on a level of appropriate
challenge.

4 Engagement
Using tools that increase engagement

might be the most important pillar of
effective learning. Engagement is the
glue that sticks the other elements

of effective practice together; it is a

necessary condition for students to be
fully involved, to be motviated and to
be willing to take risks and ownership
in the learning process. When students

are fully absorbed, are in the flow, they
are using their skills to the max which
leads to more effective, deeper learning
and enhances overall performance

according to Czikszentimihalyi (1990).

The following tools are some that
have engaged my students fully in the
past, but your students might well be

different, so find out what engages

them first!

I wwwsmore.com is a visual tool that
enhances students' engagement

in writing tasks such as research
projects. Learners can write a text,
paste it into a flyer online, insert
videos, images and voice recordings.
They can adapt the layout, fonts and
design to tailor it to their needs.

I wwwtodaysmeet.com is an

interactive'backchannel' you can
set up for a closed group of learners.

Whilst you are explaining a topic,
students can instantly answer your
questions in written form or give you

feedback or share opinions through
'written chats'. This tool augments

the traditional classroom alongside
the primary activi[z So you can
channel their chatting to be used in
a productive way!

I wwwpiktochart.com If you have

learners who love design and
tend to be visually inclined, this
tool will engage them. There are

various free templates learners can

use to, for example, communicate
their understanding of a reading
or listening in a visual way It is a
great tool to enhance understanding
of visual literacy and get learners
to produce their own flowcharts,
infographics, etc. to check
understanding or summarise

a proiect.

ln a nutshell
As you can see, there is a wide variety
of excellent IT tools available that
can be used to enhance our teaching
and students' leaming and I'm sure
you've got many other favourites you

already use.

Bill Gates highlights that 'technology
is iust a tool, in order to enhance
learning, teachers are much more
important'. Indeed, I believe our role
is to purposefully harness IT as a tool
to support and enhance effective
language teaching and learning rather
than see the use of IT as a goal in itself.
So to ensure that your IT choices are
pedagogically underpinned, think
about why are you choosing a

particular tool and how it's enhancing
the key principles of effective practice.
Ask yourself Will the tool enhance my
learners' engagement? Will it challenge
them appropriately? Does it prouide

opportunities for learners to take ogency

in the learning process? And what
could I do to enhance giuing effectiue

feedbach?

Creating classroom cultures that
promote the key principles above will
enhance effective practice more than
the use of IT alone. Smart use of IT in
the classroom can facilitate a positive

impact on learning but it depends on

us, as teachers, to make our own smart

decisions to ensure this happens.
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